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ABSTRACT 

The Schools Council Project investigated current 
practices in teaching history, identified objectives and obstacles 
and carried out a program in trial schools based upon conclusions 
drawn from the investigation. An experimental f rcunework for syllabus 
construction based first on the conceptual structure of history and 
second, on a taxr . my of educational objectives was abandoned in 
favor of a framework founded on "the uses of nistory for the 
adolescents." For example, units within the framework correspond to 
the specific uses of history (explain the present) and J^ear general 
relation to some of the other uses, (understand hum2ui development)* 
Thus greater yariety of content and ways of looking at history with 
an emphasis on inquiry in depth and the development of investigative 
skills- were identified as educational objectives to be pursued in the 
implementation of the project, since examinations were regarded by 
the teachers as of paramotuit priority, the Project suggested an 
examination program based on various methods of assessnjent which test 
historical skills as well as historical knowledge. . The 
recommendations of the council will be carried out (Septonber 1973) 
in trial schools. Teaching materials will be produced and tested. . 
Case studies of the individual schools" will operate as the mode of 
evaluation of the Program. . (JRB) 
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PREFACE 



Broadly, the objective of the American Historical Association's 
History Education Project ( AHA/HEP) is to promote more, and more effective 
cooperation among professional historians and school personnel for improv- 
ing the teaching of histoi-y in the schools* A first step is to generate 
dialogue and interaction between and among historians, professional edu- 
cationists in the universities-, and school personnel at all levels--- with 
a view toward improving the program :of , history-education. Such dialogue 
and interaction is not restricted to national boundaries; it extends to 
all those working toward the improvement of the teaching of history, both 
in this apuntry and abroad. 

This Occasional Paper describes the work being done in England 
by The Schools Council Project in History 13-16, the first national project 
exclusively devoted to research and development on the teaching of history 
in the English secondary schools. Peter D. Wenham identifies the objectives 
of ''The Schools Council Project in History 13-l6," and ce^.tain conclusions • 
which have emerged from the initial stages of investigation, summarizes 
critical obstacles to greater progress in the improvement of the teaching 
of history, and describes the actions which have been taken based upon the 

findings gathered during the early stages of the investigation ^while at 

the same time moving foward with efforts to gather additional data and fresh 
input. 

I found especially interesting the descriptions of the experiences 
with attempts to develop an experimental framework for syllabus construction: 
trying first a conceptual structure of history, and then trying one based 

upon a taxonomy of educational objectives and the explanation behind the 

final decision to abandon both of these in favor of a framework based upon 
"the uses of history for the adolescents." I am reminded of the question 
posed by Fred M. Newmann some years ago in the Winter, 1965 issue of The_ 
School Review : "Can a discipline have a structure independent of the scholars' 
ability to articulate it?" (p.UlS) Even more recently, the authors of the 
Ha ndbook on Formative and Summative Evaluation of Student Learning. ( N . Y . : 

McGraw-Hill Book Company, 19T1) who are certainly more positively inclined 

toward the notion of the "structure of a subject" than Newmann themselves 

take issue with the idea tha*- "the structure of a field is synonymous with 
the proper instruction in the subject field." (p. 12) 

One -of the early findings of the Schools Council Project was that 
"teachers regard examinations as a paramount priority and, moreover, will not 
consider changes in their teaching unless these relate to the examination 

which their students will take " This editor is very impressed with the 

examination program suggested by the Project; I regard their proposed exam- 
ination process as providing the student with a genuine opportunity for an 
insightful learning experience. 
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Also of interest is the fact that the Project has established 
minimum criteria for trial schools. Too often (in my view) -the pattern 
followed in curriculum work in the United States has been one of trying 
to see how many schools we could introduce new materials into rather than 
attempting to assess the real commitment of certain schools and student 
populations to a particular way of studying and learning history. 

I look foward to seeing the teaching materials which the Project 
,plans to produce and note that -high priority is being given at a very 
early stage to the questions and issues concerning dissemination of these 
materials. 

The Project's proposed mode of evaluation, which relies more ^ 
on case studies than computerized statistical data processing, offers 
still another dimension for analyzJing the effectiveness of efforts to bring 
about educational change. 

We of the AHA/HEP at Stony Brook are grateful to The Schools 
Council Project in History 13-l6 for their willingness to share their ideas 
with us and to enter into the on-going dialogue and .interaction. 
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Stony Brook, New York E. Seifman 
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Unlike the Amoriran experience ther^ hnve been few history projects 
in I'ln^land. AT thoufth thn Schools Councn for CurrDculum and Examinations, 
-'^vne its foundntinn U\ inf;/i, has played n nn.i'^r role in launching research 
nnd development- n^^ojnnt^ in many areas of th^ curriculum, it was not until 
Sorf ember 1971 Hint th^ History, Geography nml Social Science Project b - 13 
(th'^ middle yenrr, or Ff^hoolinp) was establirh^^rl. Meanwhile, the only other 
m^jor developmrtit ^-inn th^ World History 'Projr-ff set tip independently by the 
'^nner London Ednr-niion Anthnvity for the period 1970-75. 

However, in Soptomher 1072, the School b Council sponsored with a grant 
'78, OCX) over ^:HreP y^a^*;;, the first na' lonni project exclusively devoted 
history for the nttid'^nt pjro ran/^e of 1''- ^-o 1^. The Project team, 
Inrntnd at Lcedf^ T^niversity, is composed of fhr^r. Research Officers, Aileen 
Plnnmor, Bill ll^^rrinon and Poter v/enham, nil of whom came straight from 
t'^nr hing in school f?, ^nd tho Director, Nr. D.V/, .Sylvester, who has been 
n^oondcd from hin rofit f^n T-e^^turer in the Pepnrtment of Education at the 
"ni'i'orGity of WHn. The ntaff was compl'^ted by the appointment of a full- 
iime Secretary. 

The first ^^n^^k of the Project was to borin a review of current practice 
the teaching ^nH ommininr- of history boft^/^on the ages of 1^- and 16. 
"•Jnn investigation \nn fMr. mgjor concern of tbo first term, and was undertaken 
n variety of methods. T/>cal Education Authorities were invited to send 
names of school p wlierp interesting history teaching was taking place and a 
wmhf^r of these -.'-hooiR hnve heen visited, though not as many as we \x>uld have 



A-'^or^iations of lHr,tory TAncbers and Teacb**rs' f^ntres have produced a 
rpnto of cvidenc'^ ^nd ronrer:pondence which rontinues to arrive. 



^^•^Wtings hav<> talc^n pla*-n with Her Maj^aty'R Inspectors for History 
an^l information .-^nrl ynovjn have been received from Lecturers in Collefces of 
?:diirntion and University Departments of Education and some Local Education 
Authority Advisers. The Djre<^tor has met the Tenchin^ of History Committee 
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to for^chers and r-ttul^^ntn. Secretaries of Local 





of the Historical Ar,noniation and in January 197'^ members of the team 
hnd the opportunity of reporting their work to, and receiving the views 
of, the Project's Cnnniiltative Committee which in an advisory body of 
"critical friend©'* composed of seven history teachers in schools, six 
teachers in Colleges and Universities, two Inspectors and four representatives 
from Schools Council rommitt^eG^ The Chairman was. Professor Arthur Taylor 
of the School of History, Lrods University. ' _ 

Me have viril;<>d varioun Teachers' Cenhrei^ and local Associations of 
Hietory Teacherr on^ tPlUpd with groups of tf^achers. This is part of the 
rontinuing dialog"'? betwei-n the Project team and teachers. We have sat 
pr. observers on the two hic^tory working parHes of the Examining Boards 
v/hich are conduotinf^ feasibility studies concerning a common examination 
at 16+ in place of the present system of two separate General Certificate 
of Kducation and Certificate of Secondary Education examinations. The 
history syllabunor,, the statistics concerning the number of candidates 
r-hoosing each ontion for the last three years, and the various examining 
procedures of tho Examining Boards have been analysed. 

V/e have also looked nt much of the rolevant literature on history 
ionrhing anci on th^ nature nf history as n dincipline. An examination of 
\hn rrrowinr: mat'^rinl on curriculum research and development, particularly 
the evaluation reports of other Schools Cntinrjl Projects, has assisted us 
in '-l.arlfying onr own ob.ipctives and stra^-'^rien. V/e have visited some 
ntbpv Project t^nmn, incltidinr^ »»Oeography ^nd tho Young School Leaver'' 
lor^i^hed nt Avery Hill Coi'lnr'^, London and iHnfory, Geography and Social 
rvi^ncc 8-15 at Liverpool. 

Certain conclusions bave emerged from this initial investigation. 
Thn-te not only oontrihut*> to a general review of current practice in 
h-if^tory teachinr* but also inevitably influence the programme of the 
Project. 

The firs^ conclusion wan that the examination system is the pivot 
of the Project's v/ork^ A history Projoet denignated 15 to I6 must face 



tins iscue squar«*1y. T'^a^'^^'^rs re/^ard exnminations as a paramount 
priority and, moreover, vnll not 'consider chni^r^B in their teaching 
unions those reJn^r* to ^h*^ eraminations which th<*lr students will 
i.pUe at l6+v vp'-'^nt .v^a^r. there have been innovations in the 

e-K^m-ining of 'hirtory - for instance the growth of C.S.E. with emphasis 
on course v/ork, an '^lemont of internal asse*^fimr»nt aiid teacher partici- 
r-it.ion. Varied tr^hniqtjnn of assessment, r:ijch ar, objective testing and 
rtru'^tured essay n'^'^i^^ionn h-'^^e been introduced by some G.C.E. 'O* level 
^n'? O.S.E. Board'^. However, such changer; ha^n-not brought' dramatic 
chanre.s in either I'^p'-hinr or examining methodR*a.«3 a whole, and there is 
".tin dissatisfaction amonfTmany history tepch*»rn. Time and again 
touchers have informe^the Project, that up to the age of 1^ interesting 
nnd flexible appronchen to hjf7tory can be adopted but these have to be 
.i**ttisoned once the examination course berins. Here the students tend 

concentrate on acqiiirinfr and memorising b nnpprficial outline of the 

\ ^ ^ 

fjyl Tabus at maximum p;peed and there are few opportunities for the develop- 
mr^nt of historical r^lrills nnd understanding. It is also apparent fron? 
tho sample survey %;hi ch the Project conduct'^d, that almost 95?^ of all 
^n^^dioates, whether for CS.FI. or G.C.Eo 'H' level study modern history - 
^hn\ is history from 1?*^ onv/nrds. Moreover, fhis modern history tends 
io bo in one or other of the following three syllabuses; British 
Sor-ial and Economic ITinfory, British and/or E'l^'opean History or Modern 
V/nrlH History* 

It has becom** increoningiy apparent in the course of our invent- 
irration that another critical problem for history teachers is that of 
syllabus making and selection of conten^^^^^^In^^ attempt to meet this 
challenge the Project haa decided to develop an experimer.tai framework for 
syllabus construction. We hope this will stimulate some re-thinking. 
It is significant that much recent work on the teaching of history has 
concentrated upon the formulation of behavioural objectives, rather than 
ryllabus construction. 



In recent years history teaching has seen the gro'i^th of a 
vnriety of approaches in the classroom. Some of these have, been 
revivals of metlio<1s v.hich were advocated in the early years of thip^ 
cjentury, such as local history and the use,of do'-.umentary source 
material. Others are new - like the use of simulation games and^ ^ ^ ^ 
a multi-media presentation. The Project has' aecided that pant of ;. / 

work should re^'iow critically some of th^se^ approaches and, 

in pome cases, produce materials for teachers and students. Initially 
the production 'and ur,e of source material in the classroom has been 
^.elected for inveeti Ration. Although the new mkerial o^ history is 
evidence from the past, this essential fea>re often lies buried beneath = 
aecondary sources in schools. Many teachers find that much of the- ^ 
commercially produced source material has serious drawbacks .in the 
classroom and that" the collection and duplication' of source materia , : 
requires a great deal of time and reprographic support, n^f-.her of which ^ 
ie; freely available. < There has been a tendency to neglect the e^^- ' "V^ 
Ploitationof sources other than those of a literary natuj^. The . 

Pro.-iect also hopes to review fieldwork, simulation and role .play, / 
discussion work in history and audio-visual aids^ for these constitute. ■ 
some of the approaches in which teachers seem to welcome support^: 
There have been some significant advances recently" in. -the • 
professional development of history teachers.. The Historical Association 
besides extending Its publication of parr.phlets on the study and" teaching^ 
or history, launched n twice yearly periodical. "Teaching History" in 1969, 
which is making an invaluable contx^ibution to the teacher's knowledge of 
. practlai developents in his subject throu^^h articles, news items ar.d 
roviews. The establishment of Local Associations of History Teachers 
has steadily increased. There are now at least ^5 such groups dispersed 
throughout Britain. These Associations have done much to break down the 
inolntion of history teachern by promoting lecture meetings, discussion 
. .roups and working parties, some of which hav. produced archive teaching 
units for class«,o« use. At just under half the 5^ Teachers' Centres^,_ 



, an England and Wolos eome ai^n'i stance has been given to developments in 
h-istoTY teachiniT-, pnrhiculaHy with rcmr'^ ''•O'^al history. Some 

• — " ---- ' 

rontres have he^fl in-r.Tvice training oourspR in history. The cata- 
lopuing of local 'f^rotirops nnd the' production of local source materials 
hfls been undertaifgn. The ^Rtablishment of History panels by (^.E. 
Ppf;ional Examining noanip ha;? enabled teanh(>rn nnt only to participate 
arhiveiy^ih the d^velorment of syllabuses ar»a methods of assessment, but 
" h??r -^Xso facilitnt?^'^ erch^hro of ideas by rer^ular -meetings of history 
'Vonchers from vanoim schools. The Project bop'-s, wherever possible fo 
1 stmpdrt to thene fruitftO developments* 
. However, ift the ooufi?** pf investigations, many of the, obstacles to 

%^ r-i-eai'df progres'^ ^ri history teachfhg have be>n all too^ clearly idehtified. 
^ The Pro.iect. team doPB not utKl«restimate the heavy pressures on staff in 
sciipols and, in nartlf^ular*, Wje handicaps itndi;r which majiy history teachers 
• - ■ Vabonr* In a conniderabl*? number of schools it is still not appreciated 
that, history teaching rranireR specialist fenllities in the s'ame way as 
Sciences, I-anfmarfp and Ocop-raphy. New nnproanhes to history cannot oe 
.done -on. *he cheap - textbooka, -chalk and n bleokboard are not enough. Many 
s'^hools lack a hietory baRC with blackout and \-orkshop facilities and do not 
hove the basic equipment of a tape recorder, film-strip/slide projector as well 
a.«? ready access to T.V., radio, a cine projector and a record player; 
.Another ■'severe o.onntraint, to progress is the lack of adequate reprographic 
services in some, schools;. The provision of an electronic, stencil cutter ^ 
with a duplicator and p rhotonopier, togeV.hfr with clerical assistance is 
e»?Rential. Tn some school s the allocat-ion' for history compares unfavourably 
■ with other -sub jectn and field work, an important element in historical studies^ 

'' . 1 ■ ■ ... 

is not given support. . . 

Altholieh some Txjcal 'Rdtjcation Autborit i e/3 have 'done much to promote 
downlopments in history teaching in its area, mony have not demonstrated a 
flrS commitment. Few L.B.A.'s have a Sp.ecia3.ist Adviser or^ Inspector for 



history and, ,in th« U^t two y«ars, as far as- nan be ascertained, less • 
then fifty Teachenfi' Centres have o^canised in-service training courses ; 
renting to history in rnidSl.e «nd secondary B.hoolr,. ^There are very few ■ 
w^.kly part-day r^^-nr^ r..hemen for teacherr, to fioin discussion and 
development workinr. r.rtie^ in history. Jt would be of inunense- benefit 
m,,««.m services for'.chooln rotdd be furthor d.^-eloped, a full time teacher 
archivist appointed to T,ocal Record Of f ic'es Centres for archaeology and 
historical fieldwork cBtatalished. The Project believes that it would be 
neglecting a vital part of its worlc if "it did not press.for improvements, " 
both inside and- outside schools, designed to "enrich the historical experience 

of student s« . ' ^ 

. . Recently, the formulation of aims and objectives has assumed a 
greater intensity and precision amongst history teachers.- This has partly 
been in Response to the need, to clarify the unique contribution which . 
history'^an make to the personal and social^ education of adolescents. Whether 
' er, a separate diBoipline- or in an integrated' or inter-related humanities • 
" pvorrramme. , The application of Bloom's taxonomy of educational objectives 

to history teaching in-a recent Historical Af=r,ooiation pamphlet has been 
• ur.pful as k basin for discu-^sron amongst teachers. The Project's invest- 
, ir«tions have revealed that these developmentB have begun to make a 

considerable impact in some schools. ^In th.ae History syllabuses not only 
bnve a section devoted to general aims, but «lno « statement of specific 

objectives which place emphnsie on skill's to he developed rather^iijan 

information to be acquired. Schools are beginning to break the bonds of 

tire R's in history - receive, remember aiid repeat, 

- It is clear that the relevance of history in terms of its use for 

aameacents needn not only analysis, but al«o discussion and transmission . 

among both teachera- and students. For example, the findings of 

the Schools Council Enquiry in the United Kingdom "Young School Leavers" - . 

published ih 196B were not at all reassuring. A sample of youn^ school . 

leavers viewed history one of the.least useful and least interesting^ 
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sub.iects. The Pro.iect repards it as one of ite prime concerns to 
holp teachers arrive at reasons for their belief in the value of 
history for* the educ>?Tion of students. 

The review has helped. to clarify many iseues. - 'However, it • 
is incomplete and evidence is still floodinj? in from all sides. 
Indeed, as long as the Pro.ieot is operationsl the investigation will 
continue. However, we hove begun to act upon the conclusions reached. 
This programme, which is still in many respects tentative and subject to ^ 
constant re-aprraisf»l , mil tiow be outlined. 

Firstly, the Pro.ioct analysed the nature of history as a discipline and 
the needs of students in an attempt to identify the educational- u'ses of 
history fbr adoleBcents. This activity was not only essential for the 
Project's om Rake, but it was hoped that it might also provide teachers 
with a rationale when faced by col'l^agues or students who doubted the 
vQlue of history in schools. These ma.ior uses were isolated: 

It helps to explain students' present* 

It helps them to understand people of a different time and place, 
^ ^ and this is a widening, and therefore valuable, social and^ 
educational, experience. 
It provides material for the understanding of human development and 
^ change in^the perspective of time and also of the complexity of 
causation in hnmsn affairs. 
It can ntimmnfe« leisure int(Brest8\vjhich may be pursued in adult 

life. ' ° 

It given experience of various gener;?! analytical skills which may 
be used in other fields. ^ 
-Secondly, the Project produced an experimental framework for syllabus- 
making for the 1^-16 age range. In its initial discussion the Project tried 
to isolate a conceptual structure to histot\y which would either meet with 
fteneral concensus or form a basis for the teaching of the subject. 
There are indeed, fcenerallsed concepts such -sa change and continuity » 
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involution and reaction anrt more specific concepts like trade, war^and 
rr^v^rnment. The -Tint is endless, but fow of these, concepts are peculiar 
to history. fto-potror, th-re appears to no riis'cernible structural / 
relationship betv,onn there concepts. The Pro.lect decided that it could 
not do for histr^ry vh«t Professor J.S. Bnmer 5-nKEested was possible for all 
.^ub.iects and bp.-.- the teaching on its concoptnal structure. ^ 

Moreover, the Project wns not able to inolate^an adequate methodo- 
logical structure for history. A = syllabu6 baeed on a taxonomy.-.bf . 
educational objectives' vm^. considered but was rejected as ah appropriate - 
basis. An obvious structure of history is chronology, ^but this too was 
discarded. Adherence to" this-principle has been the cause of many of . ^ 
the past ills of .hi story teaching in schools and the linear perspective which 
it engenders is a very limited one. - ■ In the e'nd it was decided to construct 
a syllabus which was not controlled by concepts or objectives or chroholog^. 
- I'He syllabus w.s to be-firml^ded on the uses of history for adolescents. 
The syllabus for the two year course I't-l6 involves:- _ ^ 

^Three studies in Modern World History. - , 

A depth study of some period of the past. 
A study in development, 

A study of one aspect of the visible history around us. 
' . It will be realised that these four relate to the first four key uses ^ 
previously, identified. Each of the units within the framework corresponds 
to" one specific use and bears a general relation to some of the other uses. 
For example, sMidxPS in Hodem World Hir-tory correspond to the first use. 
However, it is nof surftested that the only value of studying Modern World 
• History is to explain the present. It has other uses too, but the 
' contribution it can make to explaining the contemporary World is the key 

focus. The fifth use, the' general analytical skills - reference, comprehension, 
analysis, synthesis, judgement .and communication - will be practised and 
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di5Veloped throu/rHout the course* . 

The Project has drawn up examples of cont'^nt within the framework. 
In Modern V/orld Mintnry Studies students will be expected to explore three 
of these topics t • 

The rise of Communist Ohina» 

The move to Kiiropean Unity. * ' ' 

Arab-Israeli confiiat. , 

The Irish Question. 

Imperialism end. Nationalism in Africa 

America as a World power. 

The origins of the Gold War^ - ^ 
'Hie major objechive of these studies is the development of a historical 
understanding of t>»e present,^ eo^eciaLly of -iriternati^^ 

The fdepth study of one period oT the past with-piescribe^^^ 
matei'ial involves imaginative recoristruction and a biographical enquiry 
showing the inter-relation of a person to his times. The Project suggests 
the. fbllpwing^ topics- as exampl es : 

Fifth Centtjry Greexe and Pericles. 

Renaissance Italy 1^^50-1500 and Leonardo da Vinci 

Elizabethan England end Mary Queen of Snots. . . . 

aigland 16^*0 - 1660 and Cromwell . 

Britain iyi5 -* 1t>51 and Shaftesbury. 

The American West 18^46 - 1iJ90 and Theodore Roosevelt i 

Russia. 1905 - %92^* and Lenin. 
The objectives of thiR study are the development of empatixy* knowledge 
about values, an appreciation of the role and limitations of the individual 
in history and a knowledge of a particular period of the past 4 
Examples of topics for the^ otudy in development are: 

The Story of Flight. 

The Story of Medicine. 

The development of education. 

The History of Science. . 
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Tfie objectives include the understanding of vertical perspective and 
cue- - r^ugh time and appreciation of the complexity of causation in 
history* 

riieterr around ,.n is an investigation, involving visits to sites, of the 
Visible evidence of history. A single study will be chosen, fron, the' 

following optione: „ . 

Prehistoric Britain. 
Ronon Bri tain . 

Castles and fortified houses 1066 - 1550 
Country Hcuses 1550 - 1^00 ^ 
Church buiiaingP and furnishings 1066 - 1900 
The making of the- landscape. * 
Town development and domestic architecture^ 1700 to the present/ 
^The objective of this element of the course ie . historical understanding of 
the present, especially of the environment. 

These four units comprise the two year course which is based on the 
...sumption that, there will b^e^t lea.t two and a- half hou.s per week of 

history on the tim*»table. 

The value of- this experim.>ntal framework and course remains to be 
proven by its thorough- application in trial schools, but the theoretical 
advantages seem many. It is believed that history at this level should' 
involve greater variety of content and approach than traditional syllabuses 
h.ve offered. A variety of ways of looking .t history and some of the 
poienti^ities of history as a discipline are demonstrated. The student 
ir, offered the opportunity of sampling various periods and types of history. 
• Emphasis is placed on enquiry in depth and skills to be developed, rather, than 
maximum coverage of a peri'-dof history through superficial outlines, as is 

often the case. ^ It offers a method of constructing a syllabus which, 
if. the teacher wishes, breaks out of the strai.htjacket of chronological 
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constraints,... Eventually teachers who adopt this framework will be able to 
ohoor-e content ontiroly by reference <to perBonnl. enthusiasm and the 
hir,torical intere^^^ of th« students, but for the present- experimental 
Period the Pro.i-t will narrow the option^ nvallable for trial schools. 

The Pro.iect nan d-aft«d a scheme for examining this course which 
TS, at present, the ba^is of negotisftion with the Examining Boards. It 
is very much. hopeH thnt n Ronrd will adopt fh. .bnstructive role of aftcnt of 
chnn^e and a'ccnrt f.h? Pro,i'>':f s assessment pmrrramme. It is expected 
that these will be rarnllel G.CE. "O" l^vol nnd C.S.E. pilot, examinations. 

The examinntion proposed by the Project contains a structured course 
work element^ «bi.-h .arri^^J.r.^ of the markr.. It includes the submission 
of a folder -of work on the 'ffistory Around Us' option, together, with. an oral 
o...ination. Oth.r pIoc. of wor^are .ban.d on the three remaining studies . 
nnci include evid.nc .tud^en. a current affairn diary, the "complete assignment 
work in one st..iy in Mod.rn World History, a biographical, study, and presentation 
of landmarks of cb.nn. In s.n,e aspect of the development study. The. external 
cvrniination ha. a woightinrt of 60% mid inclndeo two papers. Paper I, of 
- duration, examines the syllabus and includes three^essays-, and four 

structured que.t^one, on. of which is ba.ed on maps, two on graphs, visuals 
nnd statistics .nd another on prescribed evidential material. Paper II is 
entitled "Historical Method" and carries of the marks awarded in the _ . 
oxt.rnal examination. In the first part of this paper there wi^be 
nnontions requirinr .Hort nnnwers on typ.. of evidence, the classification of 
nonrces, the c),ronoloni cnl. conventions. and hintorical terminology, 
quontions involving the exercise, of historical nkills upon unseen evidence 
• relating to one onb.iect form ^ major pa^t of this paper. It will be seen 
thnt the exatninntion U b«scd on^ various methods of assessment which test 
historical skills weU na historical knowledge. Ilie provision of 
F^tructured courae work in a new departure in nrsessment in history. 
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The Project hopf^'n to work with abnut 20 to 25 schools grouped in 
five or six clu^tern in different parts of thft. country so that the schools 
may easily compf^A nxrpVi'?»i'^e and offer ennh other mutual support. Loca3. 
Ft^ncation Authoritier? ar« now beinff invite<1 to nuggest schools to participate 
in the trials beKinnin/t in r,eptember 197^. The Project is anxious that 
the trial schools nhouTd h« niven every roRrible support in view of • the - 
fnct that innovoHon fren»i'>ntly produces RtreRP. In order to try to 
pnenre effective? support in respect of workinrt conditions, the Project has 
drawn up a list of mi nimum requirements for trial schools which includes: 
History departments in schools should possess a tape recorder, 
filmstrip projector and adequate blackout, and workshop 
and exhibition facilities. 
History departments should have ready access to an overhead projector, 
record player, radio, T.V. cameras, cine projector and repro- 
graphic equipment including a photocopier, electronic stencil 
cutter and a duplicator, together with operative assistance. . 
There should be a special allocation of money for the duration of the 
trials to cover the costs of additional equipment mentioned above, 
to purchspe published materiale, to pay for field work and visits 
and to cover the costs of teachers attending briefing conferences. 
Day-relefloe Rchemes should be established for teachers involved in 
triale to meet regularly in local groups, probably at a ' 
Teficherr.* Centre to discuss progreRP and prepare and evaluate 
materiflR. 

The part-time releripe of 'one specialist historian to work as co- 
ordinator in each 'cluster'. 
■Trial school teachers to be released from teaching duties, to attend 
Project Conferences in Leeds 
The Project will work with Trial Schools in two ways. In the school 
year September 1977' to July 197^*, the Project will, in conjunction with 
Trial Schools Rtaff, 'working in their localities, develop and try materials 
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. rpl;^ting to the uf*? of f?otircfi6 in the classroom, and to fieldwork activities. 
Such work will involve the age group 13 - 1^^ in trials which, it is estimated 
mil last for half n term in each-of the tbrf»f» terms» During this year 
trial school teacliers will be invited to subject their existing third year 
course to scrutiny in the lif^ht of the framework for syllabus making 
pugpested by the Project*. This year of work should enable strong personal 
md professional linkn to be established betv;e?^n the Project team and trial 
schools teacherr?. In the school years September 197^ to July 1976 trial 
schools will follov; the two year course which will lead to examinations at 
G.G.E. '0' level and Cn.^.E* 

The Project team intends to produce materials for teachers and 
students to support v/ork in the classroom and in the field. In addition 
to providing teachers with a rationale for making evidence, in all its varied 
forms, central to history teaching, the Project Hopes, by producing exemplar 
materials for the pilot v/ork in the Third Year and the subsequent 'two year 
course, to give them some tools with which to do the job. Thiese materials 
will supplement the vast amount of historical publications on' the- market. 
They will be largely of an evidential nature and will carry structured 

'quostions for students. Tt is adequate materials of this type which seem 
to bn most sorely needed in schools. 

V/ork has be^un on an introductory unit - '^V/hat is History^*? - to be 
tried out in September 1973» This is designed to give students some 
tuiderstanding of historical methods to develop the. idea that evidence 
forms the core of the subject* and to introducn students to the skills and 
approaches which vn.ll be practised and de'^'^^loped during the Third Year 
mid the fourth and fifth ynnr course. This Unit will contain case 
f?hudTes in histo^-^nal d'^tecti'^e work, studies in the use of evidence and in 
ir»f#»rpretation and bias< tofrether with materials to assist students to ask 
his^^rical questions nnd to understand chronolof^i ral conventions* Work is 
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hrf^inning on a ^^^i^^* ^ontaininf^ teacher mat'^riair^ to act' as a basis for 
the appraisal o^ f-irldv/ork -in history^ 

The disr.'^minfitjnn nf the Project's prorramme is already occupying 
1 hiffh priority in the tonm'n deliberationn. Rf»cent literature 

concerning the eyperience of other Projects in this field is proving 

J 

nnef^jl for dove! op? np n f^trflt^gy. The firf?t essential is to ensure that 
tri^T schools rec<^Ty?* the he^-t possible support from the Project and the 
Jof^nl Education Ant|ioriti*»r? in order that n nnclnus of activity is firmly 
rooted in each"^ln«:t^r'*. Syntematic profefJ«ional development through 
attendance at P'O.l^^ct Conf^^r^nces, visits by members of the Project team to 
rchools and re«n»1ar mf'-tingrs of teachers ia the locaity is vital. It is 
^^ypected that th^ foil ovinia factors will receive earnest consideration: 

the uses of history fnr adolescents. 

the developnent of hintorical skills pnd insights. 

the use of h-tntorical evidence, in all its varied forms - documentary < 

i 

' J. 

artefa'^tnal ♦ pictorial - in schools, 
a varied nppro^ch to history in renpect of methods and content, 
the prodnctiop anri f^vnluation of matTials for classroom use. 
the development of n mn'lti-media approach, 
imagination disciplined by evidence. 

the adva" tares md d^nadvantages of documentary source material, 
the valuo and practice of field work and practical work in the 

cla'"=Jronm. % 
the provision of individtaal learninr: in history. ^ 
the implioationn of mixed ability groups in history, 
the promotion of discussions in history, 
history ^or the lesr able. 

the place of history as a subject and discipline in integrated 
schemes. ^ — - _ 
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the mtrposo of, and t-.echniques of nriRORRment in^ examinations in 
hiRtory* 

Regular wor-t'"=iliop nnd discussion F^rsionn will be organised by the 
lof'al coK>rdin*?ior whoRo enthusiasm and expertise will be of .vital im- 
portance.to the vork in each clusteiV Tt is hoped that the co-ordinator^ 
Mho may bo a Sonior IfiBtory Teacher, a Jtocitirnr in a College of Education, 
0 H*:^rden of a Tr»arhern* Centre, or an Anvlnor with a specialist interest 
in history, will^h^v*? ntiff-irient time alloca^^lon to identify and exploit 
^h^ resources of the XocaUty systematically • For example, he may enlist 

active support of the I/ical Association of History Teachers. Tt is 
hoped that history lecturers in Colleges of Education and University 
Departments of Education in the neighbourhood of trial schools will become 
involved and as- they are responsible for tl^e professional training of 
teachers, they could do much to disseminate the ideas of the Project. 

Later in its life the Project hopes to have o^sbciate schools which 
will experiment with the programme, but will not expect to have the same 
amount of support from the central team as the trial schools. Various 
other strategies of dissemination are crystallising. Preparations are 
underway to make » pil^t film for teachers on the framework of the 
syllabus. It is hoped that other films will be produced to illustrate 
aspeclPof the Project's worki Moreover, the Project will present for 
publication to the Schools Council, various pamphlets on aspects of the 
teaching and ex/imininix of history. The Project intends to lead dis- 
cussions, organise workshops and participate in in-seS^ice education courses 
throughout the country as fully as limited time and resources allow. 

Articles concerning aspects of the Project's work in educational 
journals like "Teaching History" and exchange of views with professional 
groups such as the Historical Association, local Associations of History 
Teachers arid H.M. Inspectorate will help to bring the work of the Project to 
a wide audience. The publication of a termly newsletter will begin shortly 



It is hoped that hinhory teacher?; who have worked in trial schools 
ajid have partictp^Dtod in workshop sessions in the local network, v/ill be 
ready and able to tnko an increasingly active role in leading teachers* 
discussion meetinrf? and speaking at Conferences. This is of vital 
importance in view of the limited life of the Project. Once the central 
team in Leeds has been disbanded, schools wishing to adopt the Project's 
course wiil'^:fjnd thA publication of classroom materials, modified by use 
in the trial schools of ^reat assistance. Furthermore, the existence 
of Examination BoV^rds which have had experience in examining the Project 
and which continue to offer and under write a tried and tested examination 
<^or schools should prove in the long run to be of paramount significance 
in the dissemination proces-*?. 

The evaluation of the Project will be undertaken in various ways. ' 
The examination and the Examining Boards will provide one source of 
evaluation. One member of the present team hopes to appraise the complex 
organisational factors which contribute to the success or failure of the 
Project ♦s programme in trial schools. This^ evaluation will not be highly 
statistical in nature and will probabiy take the form of case studies of both 
individual schools and also the clusters. It will include analysis of the 
support given to the implementation of the Project's programme in trial schools 
ftnn within (resource^, teachers* commitment, headmasters* role^) and without 
(Ti.B.A. and Project team). If funds are forthcoming, it is hoped to appoint 
an additional member of the team to evaluate the Project's materials in 
relation to the individual d<>velopment of r"ni1f? in trial schools. 

The Projf?ct alroady intends to apply for an extension of its life. 
Tn o^der to give full aupport to schools- and to undertake meaningful 
disremination a^d evaluation, at least one year, in addition to the three 
already project**d| is nec^nsary^ The main hnp^ of the History Project is 
^o nive support to teach^^ra* ^ It aims to hr»Tp' teachers make use of what is 
h«^st in current practice in- the teaching and e5f«mining of history, and to 
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nrid to expcrimfiftt wT-^h a rronramme which it in hoped, will serve as an 
r^xample for further flpvolormrint* 
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